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FOREWORD 
This Curriculum Guide is designed to assist teachers, 
and to give needed structure to the elementary French program. Up 
until now, there has been little consistency in the elementary 
French program offered in our schools. It is the hope that this 
Guide will establish this needed consistency~ while at the sanle tinE 
being flexible enough to be compatible with a wide variety of teach-
ing styles. It should be stressed that this is only meant as a guide-
line to teachers and that teachers should feel free to adapt it to 
their individual school situations. The aim is the promotion of con-
sistency rather than conformity. 
I should like to express my appreciation to the elementary 
school teachers who have examined this docunent and who have given their 
suggestions. 
I hope that this Guide will help teachers provide their 
students with the prerequisites needed for a smooth transition into 
secondary school. 
C.B. Warren • 
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I . Current T~n.ds in Second-Language Teachi,ng:, An Overview 
Throughout the course of history, second-language teaching has 
been swinging from one extreme to another. Educators have been to quick 
to adopt totally a method only to find that it doesn't suit the needs of 
their students. No single method has been found to be the 'ideal'. It 
now appears that the best bet would be an 'eclectic approach' which would 
extract the positive features from various methods ·having considered them 
in the light of research findings • 
With increased internation81 trade, travel and coD1nunication 
more people have come to appreciate the importance of being able to speak 
and understand foreign languages. Second-language learning is no longer 
considered as an a·ccomplishment for the elite, but as vital to nearly all 
walks of life. More people need languages, so the problem now is what is 
the most economical and efficient way of learning them. With the quest for 
improvement in second-language teaching there has developed a interdisciplin-
ary approach; Educational theory and research working closely with the 
behavioural sciences. It is vital that teachers develop a linguistic 
attitude, for a knowledge of developments in the scientific approach has be-
come a paractical necessity. 
The linguistic approach is not a single method. There are many 
schools of thought on second-language teaching, all of which may properly 
claim to be linguistically oriented. All linguistic methods of second-
language teaching share, however, some aspects in conunon; active practice 
in the lanquaqe, a definite order of skills and careful control and grading 
of material. · 
During the 1960's, second-language materials were largely based on 
linguistic theories of habit formation and the primacy of the oral skill. 
While the stimulus-response model is indeed an important part of language 
development, it soon becomes evident that the learner needs to have a great-
er awareness of what is happening. Students must be given credit for having 
a much greater capac.ity than Pavlov• s dog. 
In recent years there has been a move towards a more balanced 
skill approach, ie. a balance between understanding, speaking, reading and 
writing. This 1 balanced 1 approach, while adhering to the principles of 
-2-
linguistics and continuinq the emphasis on audio-lingual skills, 
emphasizes as well. the cognitive aspect of second-language acquisition. 
II. French 1n Elementary School: lntroductio·n · 
I 
The core program of French as a second language begins at Grade 
IV in most schools under the Avalon Consolidated School Board, although a 
few schools introduce French at the primary level. The aim of the core 
program is to provide students ·with a basic level competency in French by 
the end of high s~hool. 
There has been much controversy concerning the best level at 
which to begin study of a second language (Penfield 1959, Stern 1975, Bur-
stal 1 1974, etc.), however, consensus has generally been reached on several 
points. 
l) Other factors being equal, proficiency in a second language 
is directly related to the number of hours of instruction. An . 
early beginning of a new language has the obvious advantage of 
affording a longer period of time for development of the skills. 
2) While secondary school students appear more efficient in the 
study of grammar, reading and writing, _ an early start (ie. elemen-
tary school) gives best opportunity for development of good listen-
inq comprehension and speakin~ skills. 
3) Findings indicate that students introduced at an early age to 
second language tend to develop more positive attitudes towards 
the people who speak the language. 
4) The younger the students, the easier ;·t is to motivate them. 
The more inhibited adolescent is less likely to participate freely 
in language learning activities than is the younger child. 
The teaching of French at the elementary school level requires 
much of the teacher. As far as possible, French should be the language of 
instruction with English used only for clarification of meaninq when necess-
.. 
.. 
• 
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-
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-
• 
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ary. During the first period of exposure, all new experiences should be 
aural/oral. Once the material presented has been thoroughly manipulated 
and mastered ora 1 ly, reading and writing should fol.low. · The amount of 
time elapsi·ng between the introduction of each of the four skills will 
· largely depend upon the students concerned. However, it is important 
that the accepted order of skills (1. 1isten.1ng, 2. speaking, 3. reading 
and writing) be adhered to. The elementary school program should strive 
toward achi·evement ;n two major areas - linguistic and cultural. Children 
should learn to understand and to spe~k the second language with reason-
able accuracy and fluency on topics within the confines of their second 
language experience. They should also be able to read and write what they 
have learned to say. Since language and culture are closely interwoven, 
the elementary program should help sensitize children to the values of 
other cultures and lead them to accept differences with respect and under-
standing. 
III. Methodology 
A. Introduction 
• 
While second-languaqe teaching at the elementary school level 
should adhere to basic ideas of.a systematic pedagogy, it should also allow 
teachers the freedom to use their initiative and imagination.· 
Method may be defined as a discrete set of teaching practices 
linked to a particular set of objectives. There has been much discussion 
as to what should be included in the term "method". W.F. Mackeyl concludes 
that all methods must include four inherent characteristics; 
1) Selection: Since it is impossible to teach everything, we must select 
the part we wish to teach. Specific items of vocabulary and structure 
have to be selected for inclusion. 
1. William F. Mackey, Lan{uage Teaching Analysis (London: Longman, Green 
and Company Ltd. , l 969 p. 157. · · · 
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2) Gr,adati~n: We cannot teach everything at once. Some topics are 
natural prerequisites to other topics. There is a gradual build 
up of skills, pla'cing the simple before the complex. 
3) Presentation: We need presentation because it is impossible to 
teacn w1tfiout comm.unicating or trying to cof111lunicate something to 
somebody. 
4) Repetition: It is impossible to learn a skill from exposure for a 
single instance, all skill depends on practice. · A variety of drills 
and exercises is necessary to provide the repetition necessary for 
students to respond.with any degree of automatic1ty. 
W11ga Rivers2 provides a five-point scale for determining the 
suitability of a particular lllethod; ,. 
·We need to determine • • • 
1 •••• whether the objectives of the ~thod under discussion are approp-
riate for the teaching situation. 
2 •••. whether the techniques advocated by the method achieve the stated 
objectives in the most economical way. 
3.. • •• whether the techniques maintain the interest and enthusiasm of the 
learners. 
4. • •.. whether these techniques are appropriate for al 1 types of students. 
5. • •• whether the demands these techni uqes make on the teacher are such 
that he/she can carry a fuil day's teaching load. 
There is general agreement that it is possible to delineate five 
stages in the learning of second languages3. 
2. Wilga M. Rivers, Tea_ching, .For:_ei91n_L~ngua~ S.kil.ls. (Chicago: University 
of Chicago Press, 19/0), p. T4. 
3. French Core Program, Introductory Level. (Halfiax, Nova Scotia, Dept. 
of £<Juca'tion ~ 1971} ,· p. 1 o:.. ·· > .. 
.. 
.. 
.. 
.. 
• 
., 
• 
-
" 
-5-
1. Recognition: At this stage the student begins to attach meaning to 
new syiribols. 
2. Imitation: Student imitates accurate model whether by teacher and/or 
recorded stimuli. . 
3. Repet1t;on: Based on memory of earlier experience. 
4. Variation: Controlled responses using substitutions from familiar 
material.· 
5. Selection: Student becomes capable of selecting from known materials, 
appropriate responses for a variety of stimuli. 
It is the role of the teacher,· using program materials and a 
variety of activities, to enable the student to progress through these five 
basic steps in learning the skills of the second language. 
B. Dev~loping the ?kills 
The development of second-language skills demands a certain sequence 
of presentat;on. The generally accepted order of skills is that advocated 
by the linguist;cally oriented methods. Listening (understanding), speaking, 
readinq. and writing are presented and practiced in that. order. 
1. Listening 
· Developing the ability to understand the spoken word ;s a long and 
continuous process. It does not happen automatically but must be taught us-
ing a variety of purposeful activities. Listening must be associated with 
meaning. As Finocchiaro states: .. although people may be able to hear an 
intonation pattern or sequence of sounds and may be ·able to initate it, no 
real learning will take place unless they relate the sounds to a word, ;dea, 
or action which has meaninq".4 
Wilga Rivers5 outlines four stages which the learner passes 
through in learning to comprehend aurally the second language; 
4. Mary Finocchiaro, Teaching Children Foreign Language Skills: (New York 
McGraw-Hill Book Company, 1~6~), p. 67 
5. Wilga Rivers Op-Cit, ~.p. 149-51. 
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Stage l. Identification: Here the student is confronted with 
a stream OT undifferentiated noises. Although he often ha.s 
perception of some order to the noise, he needs practice in 
discrimination of sounds and the elements of meaning conveyed 
by stress, pitch and intonation. 
Stage 2.. Identification and Selection Without Retention: ·At 
this stage the' 'st"udent recognizes' "familiar elements and is able 
to see meaning in material heard. 
Stage 3. Identification and Selection With Short-Term Retention: 
At this stage the students Ts given sone questions before hand 
and listens for answers from the material presented. Emphasis is 
placed on selection. 
Stage 4. Identification and Selection With Long Term Retention: 
This consists or activity s'imilar to previous stage, except that 
questions are given after he has listened. The emphasis is plac-
ed on retention. 
. 
A good basis in listening seems necessary for the development of 
the other skills and at no point in the second language orogram should this 
skill be ignored. When teaching listening at the elementary level, the 
teacher must use all devices at his/her disposal to convey meaning to the 
students. Extensive use should be made of visuals, objects, qestures, actions, 
pantomine, etc. It is very desirable to use more than one picture or object 
to indicate any single concept. If absolutely necessary, if the word or 
sentence is not easily demonstrable, or if there remains some doubt as to 
meaning, the teacher must give the equivalent in English; but give the English 
only once. Establishment of meaning is crucial if subsequent. learning is to 
occur. There should be constant checks for comprehension (eg. use of simple 
"oui-non" type questions, etc.). Extensive use should be made of the tape 
recorder as well as live presentation. When students listen to recordings, 
they do not have the redundancy provided by kinesic and paralanquage feat-
ures and are thus forced to listen more closely. Also, the use of record-
ings exposes the students to a wide variety of authenthic vo;ces which is 
necessary if accurate conrnunication is to develop. 
• 
.. 
• 
• 
-.. 
• 
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Some Ideas For Tea~hing Listeninq: 
(a) Sound o;scrimination 
Pupils should be given practice in distinguishing the phonemic 
elements of the second language as well as contrasting it with that of 
their own language. This can be done by giving practice in sound dis-
crimination • 
Example: 1. Minimal .pairs (Tu, Tous, etc.) 
2. Minimal pairs English, French (Motor, ·Moteur, etc.) where 
students see the sound of the second language as different 
from the . first. 
(b) Intonation 
Students should be able to distinguish intonational patterns. 
Example: Students tell whether sentence heard is a statement, question or 
co11111and. 
(c) L.istening ComRrehension 
1) Vocabulary 
(;·) Numbers - Teacher can dictate numbers and students write 
appropriate digits on paper. 
(ii) New Vocabulary - . 
- Teacher can say a word and point to a visual. Stud-
ents respond Vrai ou Faux. . 
- Teacher could have a selection of visuals and when a 
word is heard, the student will indicate the visual re-
ferred to. 
2) Understanding ?entences 
- Students will match a visual to a sentence that is heard. 
- Charades - students will act out a statement, eg. J 1 ai 
froid, etc • 
-8-
- Time. - teacher holds a clock with moveable hands and 
says the time. Student must indicate whether or not it 
is true. 
- Upon hearinq a French sentence, student is required to 
qive English equivalent. 
- Question-rejoinder activities. 
3) Following Directions 
- Giving physical response - Teacher sa.ys .. Va au tableau". 
Student does it. 
- Simon sa.ys. 
- Teacher uses flannel -0r maQnetic board containina several 
~· -
objects and students manipulate them according to directions. 
- Drawinq pictures: Teacher says Dessinez un Chat, etc. 
Student carrys out request. 
4) Listening .for Structural Siqnals 
2. SpeakinQ 
- Number: Students hear phrases •~ sentences and indicate 
whether they are singular or plural. eg. Les gar~ons par-
lent Fran~ais. Le gar~on parle Fran~ais. 
- Verb Forms: Students hear phrases and indicate singular, 
plural or could be both. eg. Ils attendent 
11 parle 
Ils parlent 
- Gender - students decide whether words heardare masculine 
or feminine. eg. C1 est une auto. {F) 
C'est un livre. (M) 
When meaning has been firmly established by extensive aural ex-
posure, students are ready to move into the oral skill. Learning to speak 
a second lan~uage is a lengthy process. The first staqe of speaking is 
repetition after a model, usually the teacher. The repetition should be 
accompanied by actions, gestures or visuals which link sound and meaning. 
Choral repetition is important at this staqe because it gives support and 
securit.Y to the learners. It is very important to develop good choral-
.. 
.. 
• 
• 
--· - ---- - - -------
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-
• 
,; 
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repetition techniques so that the group keeps together. From full class 
repetition, the activity would move to small qroup and individual re-
petition. When repet)tion of a sentence presents difficulties, it is 
necessary to break the sentence into seqments. The "backward-buildup" 
technique as is used in many of the audio-lingual programs is good since 
it helps maintain the normal intonation of the sentences. There is some 
controversy as to whether the dialogue or conversation should be rremoriz-
ed by the student. Memorization can lead to Qreater fluency and less 
hesitancy and helps students acquire correct intonation patterns. This 
is especially true with beginning students. Difficult sounds should be 
isolated and given extensive practice. The use of comptines, poems and 
songs is good for development of articulation of sounds. Repetition, 
though· a necessa.ry phase of speaking, can be boring and a · great deal of 
variety should be built into the types of drills used. ·Pure repetition 
is followed by extensive practice in p~ttern drills ranging from very 
simple substitution and replacement through short question-answer, direct-
ed dialogue and free response. 
Some Ideas For Tea.ching. Speaking 
- Dramatization of situation or dialogue. 
- Short and simp.le playlets • . 
- Use of cue cards illustratinq lines of dialoque, with students 
'-.. ..... 
speaking the line appropriate for each card. 
- Use of flannel or magnetic board to stimulate speaking. 
- Use of puppets. 
- Personalized question-answer on dialogue visuals. 
- Physical movenent: Students performing an action and saying 
what they are doing. 
- Simple question-answer drills. 
- Songs, comptines, poems. 
- Ora 1 !'lames. 
eg. (a) Identifyi~2 - Qu•est-ce que c'est? C'est 
- Qui est-ce? C'est 
(b) Listen and do - One student gives another a 
command and he does it and· relates what is being 
done. 
- Alphabet: Recitation of alphabet in early grades and oral 
spelling in latter elenEntary. 
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3. Reading 
For many students, especially those who are confined to an : 
almost totally Anglephone milieu; reading is the second.language skill 
which can be most easily maintained by the student himself. 
It is incorrect to assume that a students' native lanquage read-
ing habits are easily transferable to the. second language. Reading skills 
in one _ language are not necessarily transferred to another language and • 
when they are they may be inhibitory. 
There has been much controversy as to when readinq in the second 
language should be introduced. If reading is introduced before an adequate 
aural-oral basis has been established, it can cause problems. Student . 
would be faced with the frustration of meeting new words which he has not 
even heard and this would result in an interference of native language 
sound-symbol relationships. Too early an introduction could cause misunder-
standing of lexical, structural and cultural meanings, and promote the 
likelihood of overdependency on translation. 
On the other hand, if reading is delayed for too long, there are & 
also disadvantages. Students are basically print-oriented and need the 
support of this skill. If it is not provided, the students will make their 
own written record of what they hear, resultinq in serious inaccuracies. A 
delay in the introduction of the qraphic skills also causes frustration for 
students. with poor auditory memory and their progress will be hindered be-
cause the_y cannot practice out of class. Also, a prolonged oral phase be-
comes ve~ry boring for students. 
It is now generally accepted that once a student has reasonable 
mastery of the aural-oral aspects of material presented, he is ready to see 
it . in its graphic form. 
Reading is a developmental process. The first stage is establish-
ment of the sound-symbol correlation. Reading must always be taught using 
aural-orally mastered material. At this point, checks should be made to 
insure that a student is actually reading rather than merely reciting mater-
ial from memory. This is easily done by having him read familiar dialogue 
material out of order, or isolating phrases and sentences from the dialogue 
• 
• 
- · ... ·-·· -- -- -- ~-----. 
.... 
. 
... 
• 
.. 
-
• 
• 
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to be read. In this initial stage activities include repetition reading 
with the teacher as a· model. The use of experience charts is effective 
at th~~ s level because it insures that the student will read only material 
that he can say • 
Stage two sees the introduction of recombination readings made 
up of material from -previously mastered dialogues. Extensive use should 
be made of flash cards and matching the spoken word with the graphic re-
preser1ta ti ons. 
Stage three consists of familiar material with the gradual intro-
ductictn of some new words. Activities centre around simple reading for 
meaning with guiding questions, and reading for simple structural signals. 
Very simple reading comprehensions may be given. 
S_ome Ideas For Teaching Reading 
- Reading nl!morized sentences • 
- Reading dialogues out of order. 
- Sentences with numbered words: Teacher says a number and 
student reads word. (Words grouped by obligatory liaison 
should be given one number). 
- Flannel board with word cards. Students arrange words to 
form familiar sentences. 
- Teacher writes a command on board and student reads it and 
carries it out. 
- Teacher writes a question and pupil answers orally. 
- Oral reading. . 
- True-false statements (student reads a state~nt and marks it 
true or false). eg. La neige est noire. (F) 
- Choosing related words: eg . Which word doesn't belong 
Pormne, Carotte, Poire, Peche 
- Sentence building - students match one half of sentence with 
appropriate completion. 
- Selecting the sentence heard - teacher reads a sentence aloud 
and student chooses the sentence from a list he has on his 
paper. 
- Simple multiple-choice comprehensions._ 
-12-
4. Writina 
The fourth language skill may well be considered the most 
difficult and is only· deve1ooed to a limited extent at the elementary 
level. Ability to write grows out of prior experience in listening, 
speaking and reading. Writing must be introduced using material pre-
viously mastered via these other skills. 
Stage one in the writing process involves copying activities. 
Accuracy must be stressed at this point. Elementary students are often 
apt to copy incorrectly without realizing it. Students copy such things 
as previously mastered dialogues~ with stress being placed on accuracy. 
In stage two spot dictation and prepared dictation may be 
introduced. Again it 1s stressed that only previously mastered material 
be used. 
In stage three students participate in simple fill-in or com-
pletion items, and in stage four they are introduced to very simple sentence 
construction. 
Some Ideas For Tea~hi~9 Writjng 
- Simple copying of known material. 
- Matchinq sentences with pictures - students select from a list 
of sentences, the one appropriate to a picture and copy .it 
under the picture. 
- Putting a familiar dialogue in order. 
- Making picture dictionaries: Students f;nd this very enjoy-
able. They either ·collect or draw pictures for vocabulary 
items· and correctlv write the labels • 
..., 
- Crosswords: These are enjoyable and can treat a variety of 
topics, such as numbers, days of week, months, fruit, vege-
; 
• 
... 
tables, parts of body, members of family, etc. ~ 
eg. Les chiffres sont: un, deux, trois, quatre~ • • c1nq- , s1x, 
sept, huit, neuf, dix. 
lu ! N ' u ~ 
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- Scrambled sentences. 
- Dictation (spot, prepared, recombined) 
- Using sentence builders. 
- Changing· sentences with given cue words • 
eg. Je vais ~ l'~cole (cue word, au stade) 
Je vais au stade. 
- Spelling: Teacher dictates a word by spelling it orally 
in French and student writes it. (To be done 
only after student is totally familiar with 
sounds of alphabet). · 
NOTE: A good source of these and other teaching ideas for 
presentation of the four skills may be found in 
Allen. David and Rebecca Valette, Modern LanJuage _Class-
room Techniques (New York: Harcourt, Brace ovanovich, 
Inc • , 19 72 ) • 
IV. Culture in The ~~cond-Lan.9.u~ge Cl~.ssroom 
Second language-learning may be considered to have two funda-
mental concerns; 
(1) Acquisition of skills 
(2) Knowledge of and attitude towards the target culture. 
Most second lanquaQe teachers feel this second qoal to be ex-
tremely ·important,. and recently 'more and more emphasis has been placed on 
the importance of the relationship between lanquage and culture. Any list-
ing of aims and objectives for second-language learning will undoubtably 
contain aims pertaining to culture; however, it seems that the weakest 
aspect of our performance lies in the development of this cultural under-
standinq. 
., 4· 
- I --
A basic question to answer appears to be what constitutes culture? 
There are two basic concepts of 0 culture". 
1) Humanistic. The traditional humanistic view sees culture as 
a model or refinement, the sum total of a people's achieve-
ments and contributions (art, 1nusic, literature, science, etc.) 
2) Scientif;c. The sciences see culuture as the behavioral 
patterns or lifestyles; when and what they eat, how they make 
a livinq, ways they organize societ.y, . the attitudes they ex-
press, and how they act in different situations. 
Both views are legitimate, but limited. What is needed is an integr-
ative view - a combination of both the scientific and humanistic views. 
"Culture is the overall lifestyle of a people, its learned set of habits as 
well as the refinements of its cultural heritaqe. 
A language can only come alive and be rreaningful if the learner is 
able to look beyond the symbols and qrammar to discover the meaning behind 
the language. Why does one learn a lanquage better and more easily in the 
country where it is spoken? It is not only that he is continuously exposed 
to the language, but also that the correlation of the language and the cultur-
al implications is obvious. However, few students are able to study a lang-
uage in the country of its origin, so it is up to us as teachers to provide 
this exposure. 
Languaqe is very deeply rooted in culture. A word is the sum 
total of experiences which a person has had with it, thus one to one equi-
valancies can rarely be made between two lanquaqes. Where words correspond 
lexically in denotation, they may divirge greatiy in conotati.on. Meanings 
can ·only be graspe·d against the cultural background. Culture must not be isol-
ated from language but become an inteqral part of it rather than an added frill. 
The introduction of culture should be a natural process, beginning 
with the first class in the second language. Thus, if in the target culture 
one normally shakes hands on meeting, students should do this to get a real 
feel for the language. The youn~1 student will find it fun to imitate the 
native speakers using culturally appropriate gestures. 
• 
• 
; 
.. 
• 
• 
i 
-• 
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• 
• 
• 
• 
• 
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Good preparation is vital in the early stages because the long 
term attitudes of the students may be at stake. The teacher must be well 
informed and have a genuine empathy for the target culture. To do this 
the conscientious te~cher will need to keep up to date on the target 
culture through reading and taking opportunities to get acquainted with the 
people whenever possible. The well-informed teacher can develop in his 
students a genuine interest in the way of life and be able to show approp-
riage gestures in context to give an authentic picture of the people. 
If a dialogue in a text deals with food, it would be a natural 
place for the teacher to ;ntroduce how the target culture regards food and 
how the styles of eating differ. If the members of the family are being 
taught, conwnent should be made on the differences evident in the family 
relationships of the target culture, etc. 
Poster, slides, films, song~, visits from native speakers, field 
trips, etc. can all motivate and promote cultural understanding. A great 
deal can be learned from a good display of pictures on the walls. 
In developing cultural awareness, generalizations should be avoid-
ed, instead, the diversity existing in the target conmunity should be 
stressed. There should be emphasis on development of tolerance of other 
viewpoints. Never try to prove the superiority of one culture over another -
the aim is not to win converts so the teacher must be objective. 
Language is dependent on culture - and non verbal elements are 
very 1111>ortant. Max S. Kirch6 quotes the belief that probably no more than 
30-35 per cent of social meaning is carried by words. The teacher must be 
aware of the importance of the paralanguage (ie. sound effects, intonation, 
rhythm and tone) and Kinesic (ie. physical movement) features of language 
and try to use them in his presentation and insist on their appropriate use 
by the ·students. l 
Many sources and suggestions can be found for the teaching of 
culture. Nearly all topics met in the standard elementary texts provide 
such springboards into cultural awareness. 
6. Max S. Kirch, "Language, Communication and Culture". Th.e Modern Languag~ 
Journal LVII, No. 7, Novenber 1973, p. 342 • 
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Some Ideas For Teaching _Culture 
- A well decorated French room or French corner. 
- Use of authentic gestures to accompany speech. l 
- Forei9n visitors, French monitors. 
- Films, tapes, records, etc. 
- Authentic songs, dances and games. 
- Activities for various holidays representative of the target 
culture. 
- Aspects of Geography, History and place names. 
- Field trips. 
- Projects on items such as foods, money, dress, etc. 
- Bulletin boards with news events from the target culture, etc. 
- Multi-media kits (eg. OISE kits, available from Media Centre). 
Reconunended teacher reference: 
Seelye, H. Ned, Teachinq Culture (Strate ies For Forei n 
Languaqe Educators - pu is ed y Nat1ona exbook Company. ~ 
v. Testing 
A. Introduction 
-----
The main purpose of testing is to measure as objectively as possible 
the extent to which the objectives of the course have been achieved. 
Wilga Rivers outlines ·five basic questions which are often over-
looked in testing. These are questions that we as teachers should ask our-
selves if our system of testing is to be effective. 
1) What is the purpose of the test? Always know why you are test-
inq eg. a} Proficiency test 
b) Achievement test 
c) Diagnostic test 
2) What is really beinq tested? 
3) Does the test deal with one thing at a time? 
• 
• 
. ... 
i 
.... 
• 
... 
• 
• 
• 
• 
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4) Does the test correspond with the teaching? 
5) Does the test elicit what the student knows? Tests items 
should not 'be ambigious and difference in group levels should be 
reflected. 
In addition to specific tests, direct observation of the student's 
perfonnance is an important part of the evaluation process. 
the 
Any system of testing should have three major concerns, the student, 
teacher, and the parent. -
a) 
a) The Student - Testing should detect student's strengths and 
weaknesses so that he may better profit from instruction. For the 
student9 test results can b~ a good source of motivation by giving 
him a sense of accomplishment. 
b) The Teacher - Testing shows the teacher how effective his in-
struction has been and helps in reorienting his teaching to 
facilitate learning. 
c) The Parent - A. careful record of testing and observat;ons makes 
it easier to inform parents of the progress of their children. 
B. Specif.ic Skil.ls. to _b_e Ev.al uate~ 
1 • Lis ten i n g 
(a) Sound discrimination 
(b) lntonatio~ recognition 
(c) Comprehension 
2. Speaking 
(a) Pronunciation (i) sounds 
(ii) intonation 
(b) Vocabulary 
(c) Sentence structure 
(d) Fluency 
3. 
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Reading 
{a) Vocabulary recognition 
(b) ·sentence structure recoqnition 
(c) Content comprehension 
(d) Oral delivery 
4. Writing 
(a) 
{b) 
(c) 
(d) 
Spelling 
Vocabularv 
. 1 
Sentence structure 
Meaningful expression 
C. Tes.tirg and Eva.luati?n Te~hnig_ues 
l • Li s ten i n g 
(a) Sound discrimination .,. _____ _
(i·) The student is asked to distinguish closely related , 
sound words or short sentences. 
Examples - tu. tout 
- i 1 est, i 1 a 
- i 1 y a du v·i n, i 1 ya du vent 
{ii) Select the French word when you hear it 
Example ~ (a) motor (b} moteur 
(iii) Select the words containing a nazal vowel. 
{b) I.nto_n~tio,n re~o.9.ni.tion 
(i) Students are asked to distinguish. between different 
intonational patterns. 
- same or different 
eg. Il est la' 
Il est la? 
- Linear representation 
eg. hear: Qui est la-? 
A.~ 
B.  answer 
C ____,; (a) 
• 
.. 
,. 
• 
:w 
• 
.. 
-- -----
• 
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• 
• 
• 
• 
• 
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(c) Listening compr~hension 
(i) Drawing tests, eg. - (Time) - students draw hands on 
clock as time is heard 
- (Numbers) - students wr;te digits 
for numbers heard • 
(ii) Picture tests, eg. - student marks picture on duplicat-
ed sheets that shows objects nam-
. ed or actions descr;bed by teacher 
or. tape. 
(iii) Rejoinders, eg. - student listens to a paragraph 
sentence and marks best answer to 
Question spoken by teacher or tape. 
Example: Teaeher says: Pierre va ~ l'ecole. 
11 fait beau. 
Pierre est heureux. 
Teacher question: Quel temps fait-il? 
Teacher says three responses. 
(a) 11 pleut 
(b) Il neige 
(c) 11 fait beau 
Student answer sheet ts as follows: 
1 • a b c 
2. a b c 
J,. a b c 
4. a b c 
5. a b c 
NOTE: The student answer sheet has no writing 
.except a, b, c. 
(iv} Students follow commands and carry out instructions 
given 1 n French. 
Example - ouvre la porte 
va au tableau 
prend la craie jaune 
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2. Speaking 
(a) Pronunciation 
(i) Student repeats sounds, words or short sentences 
which he hears. 
(i;)· Student imitates with appropriate intonation the 
sentence given by teacher on tape. 
(;;·1-) Recitation of memorized dialogues. 
(b) Vocabulary 
(;) Student identifies orally objects or pictures shown 
by teacher. 
(;i) Student responds to questions using appropriate 
vocabulary. 
(c) Sentence Structure 
(i) Student is rated for adequacy of response in conver-
sation with teacher or student. 
(ii) Student responds with correct fonn to quest;ons call-
ing for appropriate changes in sentence. 
eg. 1 • Je parle fran~a1s. (Nous) 
2. 
Nous parlons fran~ais 
11) Jean finit son travail? (Ou;, 
Oui il finit son travail. 
3. Jean est 1~ (Non) 
Non, il n•est pas la' 
(d) Flue.ncx 
(i) Students ability to use French with ease, proper 
speed and naturalness, recalling at will vocabulary and 
structure met during his classroom exposure. 
• 
,.. 
.. 
• 
"!'i 
• 
• 
, 
-~ 
• 
• 
• 
• 
• 
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(ii) Students ability to give meaningful utterances to quest-
ions and participate actively in dialogue dramatization. 
Since the teacher needs to evaluate the students individually, 
much of oral evaluation will be informally done during the daily period of 
French. 
3. Reading 
(a) Vocabul~ry recogni~ion 
(i) Goi~g from the spoken to the written word. 
eg. Indicate which word(s) on your paper corresponds 
to what you hear. 
Voice: Iis vont bien 
Items on pupil's paper: A. 
B. 
c . 
Elles vont bien 
Ils vont bien 
11 va bien 
(ii) Student chooses best response among multiple choices 
eg. Je veux boire A. des poires 
B. du vin 
C. de la viande 
(iii) Student matches words or sentences with appropriate 
pictures. 
(b) Sentence ~tructure recognitio~ 
The student identifies the sentence which is similar 
in structure to a given model. 
Example: Identify the sentence which is similar in 
;n structure to the model. 
Model: J'aine la soupe. 
A. Quel sport aimez-vous? 
B. Je regarde la t€1evision 
C. Nous partons 
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(c) Content comprehen~i~n 
(i) True-false items: 
Example: 
(ii) Logical inference: 
Example: 
(iii) Rejoinders: 
Jacoues est ma soeur. 
la neige est blanche. 
I l mange. A. 11 a soif 
11 a faim 
( F) 
( V) 
B. 
c. I 1 a so111nei l 
Example: Qui est Marie? A. Elle est belle. 
B. Elle est dans la 
maison. 
C. C'est ma cousine. 
C'est ·la fille de ma tante 
A. C'est ma soeur 
B. C'est ma nie-<:e. 
C. c•est ma cousine. 
(iv) Discrete gramnar items: 
Example: Robert est (mon, ma, mes) fr~re. 
(v) Student chooses correct answer to questions designed to 
determine his comprehension of a reading selection. 
(d) Oral delivery 
4 
The student reads with correct pronu~ciation, inton-
ation, rhythm and fluency. 
4. Writinq 
(a) Spelling 
(i) The student copies correctly words, phrases, sentences 
or slections. 
(ii) The student writes without error, words, phrases, 
sentences as dictated by teacher o~ tape. 
• 
" 
" ; 
.. 
... 
.~ 
• 
• 
• 
• 
• 
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a) Partial or spot dictation. 
b) Prepared dictation. 
c) Paraphrased dictation. 
(b) · Vocabularv 
(i) Student responds to pictures by identifying them in 
writing. 
(ii) Student supplies in writin~ the correct word or 
words in an incomplete sentence. 
(iii) Students are given numbers in digits and they write 
them in words. 
(c) Sentence structure 
(i) Multiple substitution: 
(ii) 
(iii) 
eg. Rewrite sentence usinq cue word . 
11 manqe du pain. (nous) 
Nous mangeons du pain. 
Sentence builders. 
eg. Students construct sentence by combining 
qi ven parts. 
Student arranges scrambled sentences in proper sequence . 
eg. une/cherche/Pauline/radio 
Pauline cherche une radio. 
(iv) Students are given a response and asked to form a 
question that would elicit such a response . 
eg. J'aime le livre bleu. 
Quel livre aimez-vous? 
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(v) Writing captions for pictures. 
(vi) Directed question-answer. 
eg. Est-ce qu'elle arrive ce matin? (Non) 
(vii) Changing sentences (negative, interrogative, singular 
to plural, etc.). 
VI. Course ~pecifications 
A. Long Range Goals in The Study of a Second Language 
These objectives are intended as overall goals in a sequence of 
second languaqe study extending· from the elementary school years through the 
secondary school levels, and involve development of effective conrnunication 
and cultural understanding. 
a. Understand the language when spoken at normal speed on a sub-ject within the range of a student's experience. 
b. Speak well enough to conununicate with a native speaker on a 
su~ject within the range of the student's experience. 
c. Write, using authentic patterns of the language. 
d. Read with direct understanding, without recourse to Engl;sh 
translation, material · on a general subject. 
e. Understand linqui~tic concepts, such as the nature of language 
and how it functions through its structural system. 
f. Understand, through the language, the contemporary values· and 
behavior patterns of the people whose language is being stuidied. 
g. Acquire an understandinq of the significant relationships be-
tween the features of the area or country (qeographic, economic, 
political, historical) and the languaqe itself • 
h. . Develop an understanding of the literary and cultural heritage 
of the people whose language is studied. 
• 
• 
.. 
• 
• 
• 
GRADE FOUR 
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B. Terminal Behavior .French as ! ~econ~ !anguage - Specific 
Exp~ctati.ons ffor Th.e .Ele~_nta.ry. s.choo1 
I. SKILL DEVELOPMENT* 
A. Listening Comprehension 
B. 
1. Pupils should understand the teacher, speaking at a normal 
teaching speed, on topics as prescribed in the Grade IV course. 
2. Puoils should be familiar with a number of children's sound 
' games and songs which they can narticipate in spontaneously. 
, 
3. Pupils should be able to understand short fair.y tales and 
. other familiar children's stories presented by the teacher with 
appropriate qestures and audio-visual aids. 
4. Pupils should be encouraged to listen to spoken French from 
sources outside the classroom situation, for examole, T.V., 
persons other than their reqular teacher. 
5. Pupils should be able to distinguish the different French 
phonemes taught through short words. 
Spe.aki nq Ski 11.s 
1. Pupils should be able to recite simple material appro-
priate to their aqe· and interests, such as short prayers, short 
poemes, alphabet, national anthem . 
2. Pupils should be able to answer simple questions with 
appropriate simole responses. (Complete sentences are not always 
necessary.) 
3. Pupils should be constantly encouraged to express themselves 
as much as possible in French whenever they show a desire to do so. 
*Reprinted and adapted from Goals, French as a Secon~. Language (Newfoundland 
Dept. of Education, 1979.) · 
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4. Pupils should be taught to produce the simpler structures 
with accurate pronunciation and correct intonation. 
C. Readin~ Skills 
1. Pupils should be aware of print in French (i.e. some 
things in the room can be labelled in simple French). Books 
and papers should be displayed occasionally. 
2. Pupils should be ·able to recognize simple words, signs and 
so forth, that have already been presented. 
3. Pupils should be able to read aloud, with correct pron-
unciation and intonation, simple words, phrases, signs, etc.in 
l='rench. 
D. Writinq Skills 
1. Pupils should have practice in copyinq accurately such 
structures and vocabular.Y that they have met in order to rein-
force the awareness of the difference between the spoken lang-
uaqe and the written lanquage. 
II. ATTITUDINAL DEVELOPMENT 
1. To develop a favourable attitude toward people who speak French. 
2. To develop an interest in and a liking for the French language. 
III. CULTURAL COMPONENT 
· As far as. possible, Fre.nch acti vities should be integrated with 
other areas of the elementary level curriculum. Socjal studies, in 
particular, would seem to lend themselves to this orocess. Pupils 
should be made aware of the wider Canadian context in which they live 
and be exposed to lifestyles of their oeer orouns in French Canada. 
r,rade IV (Cor~ Cprtent) 
At the end of Grade IV and in reference to the qoals listed above, 
students should be able to demonstrate competency in the use of the following: 
• 
• 
... 
• 
..... 
• 
• 
• 
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1. Phonoloqy 
A student shou1d9 during the elementary scho~l qrades _IV. V arid 
VI, gradually develop control of the phonoloqical elements listed 
below; 
a) All vowel phonemes with particular attention to /y/ as in "bu0 , 
I¢ I as in · 11 feu", and the four nasal forms. 
b) All consonant phonemes, with special attention to interference )( 
problems such as /r/. 
c) All semiconsonants, /w/ as in 11 oui", I.YI as in "huit", and /j/ 
as in "fil le0 • 
d) Sentence cadence (rhythm). 
e) Three patterns of intonation - statement, interrogative, im-
perative. 
f} Obligatory liaisons such as vous avez (vuzave). 
, "'-"-' 
a) Oeterminatives - Definite: le, la, 11 and les 
un, une, des 
(Introduction) 
mon, ma, mes 
b) Nouns 
c) Adjectives 
d) Pronouns 
Indefinite: 
Possessives: 
ton, ta, tes 
son, sa, ses 
- SinGular and plural of common regular nouns 
met in course of study. 
- Common adjectives met in course (petit, grand, 
etcJ, and basic colours (rouge, noir, orange, 
bl~u, blanc , vert, jaune ). 
- Sub.iect pronouns, frequentl _y used in course of 
stud.Y 
- Demonstrative - c'est, ce sont 
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e) Verbs 
-
S'appeler(present tense) 
-
Avoir and @tre (forms net in conversations) 
Students should be able to respond to frequen-
tly met commands such as (levez-vous, l~ve-toi, 
chantons, ecoutez, faites attention, effacez, 
ecoutez et imitez, comptez, retournez ~VOS 
places, assieds-toi, jouez le role de ••. , sautez jouez, montrez-moi, etc.} 
f) Numbers - 0-20 (simple addition .and subtraction, and 
counting). 
g) Question forms Students should be familiar with following 
questions: 
- Co111Dent t•appelles-tu? 
" - Quel age as-tu? 
- ComnEnt allez-vous? Comment vas-tu? 
- Qui est-ce? 
- Qu'est-ce Que c'est? 
- Qu'est-ce y•;1 y a? 
- Ou'est? 
- A qui est-ce? 
· h) P.repositions - Sous, sur~ derriere, devant, dans, entre. 
3. V~cabu.1 a,rY 
A student should be able to demonstrate control of vocabulary 
items met in course of study and common to following themes: 
-
Simple greetings (eg. bonjour, bonsoir, au revoir, etc.) 
Introductions (eg. Je te prlsente mon ami(e) .) 
Polite terms (eg. pardon, je m'excuse, merci bien, etc.) -
-
~ 
.. 
~ 
• 
• 
~. 
·- - · -·--·· - ----- ----
•• 
.. 
• 
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- Alphabet - Students should be able to make the sounds for 
the various letters. (eg. chanson de l'alphabet) . 
- Co111TIOn geometric shapes {le cercle, le carre, le rectangele, le 
, triangle). 
-
-
-
Students should be able to identify the shapes as being 
represented in various objects presented. 
eg. Identifiez la forme geom€trique 
(1) La table ••• c•est un rectangle. 
Use of voici, voila' 
Names of selected occupations (eg. ni'decin, dentiste, infirmiere, 
oompier, aqent de police, professeur, etc.) 
Some common parts of body (students should be able to identify 
these parts in conversation ganEs and songs. 
eg. "Simon dit", 11 Alouette11 • 
- Age - (Students should be able to ask and respond to question: 
Quel ~qe as-tu? 
- Animals - (Selection of domestic animals, eq. cheval, chat, chien, 
etc.) · 
- Colours - (Introduction to basic colours by means of concrete 
ob.jects. 
- Members of family {Introduction to names for members of family 
le pere, la m~re, etc.) 
- Cultural activities . - (Student should demonstrate an appreciation 
of similarities and differences between his own way of life and 
that of the target culture with respect to the following activities:) 
(a) Holidays 
(b) Sonqs 
(c) Games 
(d) Comparisons in living 
-30-
GRADE FIVE 
I. SKILL DEVELOPMENT 
A. l ist.enin,g C0!11Erehens_ion 
1. Pupils should be able to understand the oral roodel qiven 
by the teacher or in a recordin·q of either a song, conversation, 
or readino. ,, 
2. Pupils should understand the expressions necessary for 
simple mathematical operations. 
3. Pupils should understand humourous and emotional expressions 
presented in a familiar ·context, as 1 anguage comes to life (~ 
suis content, heureux, fach~ ... ) 
4. Pupils should be able to distinguish the different French 
phonemes taught through short words. 
B. Speaki~g Skills • 
1. Pupils should be able to answer simple questions with 
appropriate simple responses. 
2. Pupils should begin to ask each other questions, act out 
"situations", and do simple dramat.ization. 
3. Pupils should be constantly encouraged to express themselves 
as much as possible in French whenever they show a desire to do 
so. 
4. Pupils should be able to oroduce the simpler structures with 
accurate pronunciation and correct intonation. 
C. ReadinQ Skills 
-.• 
1. Pupils should be able to recognize simple words, signs and 
so forth, that have already been presented. 
2. Pupils should be able to read aloud, with correct pronunciat-
ion and intonation, simple words, phrases., signs, etc. in French. 
•• 
• 
-• 
-
• 
-
• 
• 
• 
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3. Pupils should begin to read simple children's magazines 
(e.9. Bourn} and readers. 
D. Writing Skill.~ 
1. Pupils should be able to copy correctly sentences written 
on the board or from a textbook esoecially if known already 
orally. 
.. . . . ... · · · · - - - -----~ 
2. Pupils should be able to reconstruct the complete sentence, 
finding the spellinq of the missing wor.d, and reportinq it 
correctly. 
3. Pupils should be able to do "spot" dictation .. of familiar 
material. · 
II. ATTITUDINAL DEVELOPMENT 
III. 
1. To develop a favourable attitude toward people who speak French. 
2. To develop an interest in and a liking for the French language. 
CULTURAL COMPONENT 
As far as possible, French activities should be integrated with other 
areas of the elementar_v level curriculum. Social studies, in part-
icular~ would seem to lend themselves to this process. Pupils should 
be made aware of the wider Canadian context in which they live and be 
exposed to life-styles of their peer groups in French Canada. 
Grade V(Core Content) 
At the end of Grade V and in reference to the qoals listed above, 
students should be able to demonstrate competency in the use of the following: 
1 • .Phono.1.0,91 
During the elementar.v Grades IV, V and VI, a student should 
oradually develop control of the nhonological elements listed 
below; 
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a) All vowel phonemes with particular attention to /y/ as in 
"bu". /(>/ as in "feu .. , and the four nasal forms~ 
b) All consonant phonemes, with special attention to inter-
ference problems such as /r/ ~ 
c) ·A 11 semi consonants, /w/ as in "oui .. , /vi as in "hui t", and 
I j I as in· .. f i 11 e" • 
d) Sentence cadence (rhythm). 
e) Three patterns of intonation - statement, interrogative, im-
perative. 
f} Obligatory liaisons such as vous avez (vuzave). 
~ 
2. Structural Conceots 
a) Determinatives - Definite: 1 e , l a 1 • , l es 
un, une, des 
mon, ma mes 
ton, ta, tes 
b) Nouns 
c) Adjectives 
d) Adverbs 
e) Pronouns 
f) Verbs 
I ndefi ni te: 
Possessives: 
son, sa, ses 
Domonstratives: ce, cet, cette, ces 
- Singular, plural, masculine, fem, regular; 
irregular if frequently met, (eg. l'oeil-les 
yeux) 
- Introduction to adjective agreement, using 
common adjectives. eg. gentil, gentille, content, 
contente, etc. 
- bien,mal vite, lentement beaucoup, trop/peu 
. ~ 
- Demonstrative: C'est, ce sont, fa 
In~eroqative: Qui, Que 
Reflexive, only as met in conversation. 
eg. (Je m'appelle, etc.) 
Personal: - subject pronouns 
- vous versus tu 
- tout 1 e monde 
- Common reqular and irregular verbs in forms of 
present tense as met in course of study: 
s'appeler, ~tre, avoir,· vouloir, venir, jouer, 
aller, faire, chercher. 
-
• 
,, 
• 
-e 
•• 
-~ 
·i 
-I 
• 
• 
Numbers 
-33-
- Je vais + infinitive 
- Simple co11111and fonns of verbs met in course 
eg. tais-toi, donne-moi 
- expressions with avoir: chaud, soif, fa1m, rnal, 
froid, sollllleil. 
- 0-50 (counting, addition, subtraction) g) 
h) I~terrogatives - Est-ce que 
- Qui est-ce? c'est •••• 
- Co1T111ent s•appeller 
- Comment allez-vous? 
- Quel age 
- Qu'est-ce que tu fais? 
-
- Qu'est-ce que c'est? c•est •••• 
- Qu'est-ce qu'il ya 
- Quelle heure est-il? 
- oll est? o~ sont? 
- A qui est-ce? 
- Questions by intonation eg. Tu m'attends? 
.i) Nega!!on - ne · ••• pas, ne ••• que, 
j) Prepositions - ~ , de, sous, sur, derri~re, devant, dans, entre, 
chez, avec. 
3. Vocabulary 
A student should be able to demonstrate control of vocabulary 
items met in course of study and co1nrnon to the following themes: 
GRADE SIX 
I 
-
-
-
... 
-
-
-
-
-
-
-
-
-
-
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Continued use of simple greetings and introductions. 
Expression of feeling (eg. d~sole, malade, content, fache, etc.) 
Numbers (0-50) - Telephone numbers, addresses, simple counting, 
addition and subtraction. 
Calendar, . months, dates, days . 
Time: askinq and telling tine. 
Alphabet: introduction to oral spelling. 
Weather (introduction) eg. il fait beau, mauvais, chaud, froid, 
etc. 
Possession: a) nouns: eg. C'est la montre de papa. 
b) adjectives: eg. C'est sa montre. 
Colours - continued use of basic colours, and some other colours. 
Parts of body (eg. use of "avoir mal ~" with body parts). 
Animals (expansion of list from previous qrade) 
Occupations - expansion of list from previous grade. 
Family relationships. 
Cultural activities - Student should deroonstrate an appreciation 
of similarities and differences between his own way of life and 
that of a child in the target culture, with respect to the follow-
ing acti vi ti es: 
(a) Holidays 
(b} Songs 
(c) Games 
(d) Comparisons of living 
SKILL DEVELOPMENT 
t 
A. Listening, Co~E_reh~rt.si~f1 
1. Pupils should be able to understand the oral model given 
by the teacher or ;·n a recording of either a song, conversation 
or reading. 
2. Pupils should understand the expressions necessary for 
simple mathematical operations. 
.. 
, 
• 
• 
-- . - --~ 
.. 
• 
-~ 
. 
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3. Pupils should understand humourous and emotional express-
ions presented in a familiar context& as lan9uage comes to life • 
(Je suis co.nter.t, ,heureux, t.ris.te, fachl ... ) 
4. Pupils should be able to distinguish the different French 
phonemes taught through short words. 
5. Pupils should be able to understand conversations giving 
simple descriptions of people, animals and things. 
B. Seeaking Skills 
1. Pupils should be able to answer simple questions with 
appropriate simple responses. 
2. Pupils should begin to ask each other questions, act out 
"situations", and .do simple dramatization. 
3. Pupils should be constantly encouraged to express themselves 
i as much as possible in French whenever they show a desire to do 
so. 
• 4. Pupils should be able to produce the simpler structures with 
accurate pronunciation and correct intonation. 
C. Reading Skill~ 
1. Pupils should be able to read for comprehension recombinations 
of what they have already met. 
2. Pupils should be able to read aloud, with correct pronunciat-
ion and intonation,. simple words, phrases, sentences, etc., in 
French. 
3. Pupils should be introduced to children's illustrated mag-
azines and readers where part of the meaning is provided through 
pictures. 
D. WritinQ Skills 
1. Pupils should be able to write dictations of expressions and 
sentences rret in the text. 
t 
• 
I I. 
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2. Pupils should be able to answer questions using format 
and materials introduced in the text. 
3. Pupils should be able to do simple substitution exercises. 
ATTITUDINAL DEVELOPMENT 
1. To develop a favourable attitude toward people who speak French. 
2. To develop an interest in and a liking for the French language. 
III. CULTURAL COMPONENT 
As far as possible, French activities should be integrated with other 
areas of the elementary level curriculum. Social studies, in part-
icular, would seem to lend themselves to this process. Pupils should 
be made aware of the wider Canadian context in which they live and 
be exposed to life-styles of their peer groups in Canada. 
Core Content Coveraqe 
At the end of Grade VI and in reference to the preceeding list of 
goals, students should be able to demonstrate competency in the use of the 
following: 
l • P~ono logy 
A student should be able to demonstrate control of the phonologic~ 
al elements listed below: 
a) All vowel phonemes with particular attention. to /y/ as in °bu .. , 
. Iii as in 11 feu", and the four nasal forms. 
b) All consonant phone~s, with special attention to interference 
· problems such as /r/. · 
c) All semiconsonants, /w/ as in "oui, I.YI as in "huit .. , and /j/ 
as in 11 filleu. 
d) Sentence cadence (rhythm). 
e) Three patterns of intonation - statement, interrogative, imperative. 
f) Obligatory liaisons such as vous avez (vuzave). 
'-" 
•. 
• 
• 
.. 
• 
• 
• 
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2. Structural Co·nceots 
a) Determinatives - Definite: le, la, 1', les 
b) Nouns 
c) Adverbs 
d) Adjectives 
e) Pronouns 
f) Verbs 
Indefinite: un, une~ des 
Possessives: mon, ma, mes 
ton, ta, tes 
son, sa, ses 
notre, nos 
votre, vos 
leur, leurs · 
Demonstratives: ce, cet, cette, ces 
Par.titives: du, dela, ~es, de 
- Singular, plural, masculine, feminine, regular 
and irregular of nouns met in course of study. 
- Continued, use of common adverbs. eg. bien, mal, 
vite, lentement, beaucoup, trop/peu, tr~s. 
- Agreement and placement of adjectives met in 
course. 
- Demonstratives: C'est, ce sont, ca 
Interrogative: Qui, Que / 
Emphatic: - after c 1 est, ce sont 
-after preposition 
- standing alone 
D. Ob.iect: Introduction 1 e, 1 a, 1 es 
(replacement) 
I. Objects:used with commands 
(moi, lui, nous, leur) 
Subject: all subject pronouns including 'on' 
and tout le nx>nde'. 
- Common regular and irregular verbs in forms of 
present tense as met in course 
(s'appeler, ~tre, avoir, vouloir, pouvoir, A 
venir, monter, descendre,aller, faire, connaitre, 
arr1.ver, prendre, chercher) 
- Command forms used in course (positive and 
negative) · 
- Expressions with avoir: chaud, froid, soif 
faim, sommeil, mal ••• 
- aller + infinitive 
q) Numbers 
h) Inte.rr?gati ve 
i) NeQations 
j) Pre po~ i ti oras 
3. Vocabulary 
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- 0-100 (counting, addition, subtraction, 
multiplication, and division) 
- Est-que 
-
Qui est? 
-
Ou' est? Ou' sont? 
- Comment ••• 
- Quel a-ge 
-
Qu'est-ce que c'est 
-
Quel le ·heure 
-
Combien 
- De quelle couleur 
-
Questions by intonation 
-
Questions by inversion (introduction) 
~ 
- Continued use of ne ••• pas, ne •.• • rlen, ne ••• que, 
- "Pas" without verb. eg. Pas lui, pas Pierre, etc. 
- Using prepositions to indicate location of 
pers9n or object named. (a', de, sous, sur, 
derri~re devant, dans, entre, chez, avec, if' c6te 
de, pr~s de, loin de.) 
A student should be able to demonstrate control of vacabulary 
items met in course and common to following therres: 
- Greetings and introduction (review and continued usage) 
- Numbers 0-100 (telephone numbers, adresses, mathematical 
operations - add, subtract, multiply and divide). 
- Calendar - months, days, dates 
• 
.. 
• 
• 
--
-
-
-• 
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• 
• 
• 
• 
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Time {review and continued usage) 
Sea.sons 
Weather· 
Sports 
Clothing 
Colours 
Parts of body 
Rooms of house 
:common· furniture 
Family relationships 
Occupations 
Sif!lPle· vocabulary involved in buying. 
coute .. cner, . bon march€ t etc. 
Age - Ask and tell age an~ birthday. 
in age. eg. plus .aqe que • • . . 
plus je~ne que ••• 
A 
eg. Combien coute, Ca 
I 
Make simple comparisons 
Askinq permission - Est-ce que je peux? 
Puis-je? 
Cultural activities - Student should demonstrate an appreciation 
of similaritie's and differences between his own way of life and 
that of a child in the target culture with respect to the follow-
ing activities: 
(a) Holidays 
(b) Sonqs 
(c) Games 
(d) Comparisons in living 
...... ·--·--- -
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VII. Administrative Considerations 
The successful implementation of any French program is de-
pendent on several administrative considerations. 
A. Startinq Points For FSL 
In all schools under the jurisdiction of the Avalon Consolidated 
School Board, instructi·on in French as a second language begins at ·Grade 
IV. However, some instruction in French miqht well begin in primary 
grades • Eleme.ntary schools with adequate numbers of.qualified teachers 
of French should not feel restricted to Grades IV, V and VI. If French is 
introduced into the primary qrades, it should be a structured proqram 
leading to an expanded or enriched program at the elementa~y qrades. 
B. Compulsory Fre.n.ch 
In elementary school French is mandatory for students in Grades . 
IV, V and VI. However, some schools do exempt a few students with learning 
problems and who are in need of extensive remedial help. 
C. Te~cher Qualificatio~ 
In assiqning teachers to teach French, care should be taken to 
insure that the person is sufficiently trained in French language and Meth-
odology to conduct a program which is largely aura.1-oral in nature. The 
teacher should have training in Elementar_y French methods and should have 
good control of the language. The teacher should at least be able to man-
ipulate the language within the limits of the materials being used with an 
accent that is acceptable to a native speaker. 
The Modern· Languaqe Association has laid down the following guide-
1 ines as minimal qualifications for teachers of second lanquages: 
(1) Aural Understanding - ability to understand what an educated 
native says when he is enunciating carefully and speaking on a 
general subject. 
• 
· - --·-- ·---- -----
... 
• 
• 
• 
• 
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(2) seeaking - ability to talk on prepared topics without 
obvious "Faltering, and to use the common expression needed for 
getting around in the target country speaking with a pronunci-
ation readily understandable to a native • 
(3) Reading - ability to grasp directly (ie. without trans-
lating) fhe meaning of simple non-technical prose. 
(4) Writin9 - ability to write correctly sentences or para-
graphs sucn as would be developed orally for classroom situations} 
and to write short simple l2tters. · 
(5) L~nguage Analysis - a working command of the sound patterns 
and gra1T111ar patterns of the t~rget language and a knowledge of its 
main differences from English. 
(6) Culture - an awareness of language as an essential element 
among the learned and shared experiences that combine to form a 
particular culture, and a rudimentary knowledge of the geography, 
history, literature, art, social customs and contemporary civil-
ization of the target people. 
(7) Prof~ssional Preparation - some knowledge of effective methods 
and techn1ques or second language teaching • 
D. Time Allocation 
. The reconmended minimum time allotment must be respected by schools. \\~,nimum time allotment for French as established by the Avalon ConsolidatecJ 
.Sc ~ool - Board in 1978 is as fol .lo\vS: '" 
Grade 
IV 
v 
VI 
Minute~ Rer Week 
100 
100 
100 
* 100 min. weekly = 60 hours per year 
-
Accumulated hours at end of* 
School Year 
• T • 
60 
120 
180 
. ._ 
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It is further recomnended that the minumum time allotment of 
100 minutes. per week be divided into 4 periods of 25 minutes each. Fre-
quent periods are essential if the program is to be successful. When too 
much time elapses between contact periods, students forget what they have 
learned in previous periods and an inordinate amount of time must be 
spent reviewing before new material can be introduced. This means that 
less material can be learned and this results in slower rate of progress. 
E. The French Room 
The present French programs in our schools are multi-media in 
nature and involve the use of a large amount of equipment (tapes, charts, 
figures, magnetic boards, props, etc.). · It is very difficult for a French 
teacher to operate effectively if he/she does not have a classroom which 
serves as a French room. There are many advantaqes in having a room 
designated for French. Some of these advantages are; 
1) The teacher can do advance preparation by having equipment set up. 
2) Seatinq arrangements can be flexible without conflictinq with the home-
room teacher's desired plan. 
3) The room can contain cultural material~ posters, samples of student 
projects, etc. whtch would create an atmosphere roore conducive to 
language learning. 
4) Resource materials of various types can be centralized and used with a 
minimum effort and time loss. 
5) Research has shown that students• .motivation increases when they learn 
in a subject-designed room. 
If it is ir:npossible to designate a room for French, it might be 
possible to have a French corner within the classroom. 
VIII. Seco~d Language GaJTJJs 
Games can be a valuable teaching aid, especially when one is deal~ 
inq with younger children. Teachers need to be constantly on the watch for 
t 
• 
• 
-.,.. 
- ----- ----- - ----
.. 
.. 
-• 
• 
• 
• 
• 
• 
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any slackening in the children's interest and be ready to remedy the 
situation with a game or a song. Garnes add interest and variety to 
the French lesson and provide opportunity for the student to use the 
language in an informal, stimulating and personal situation. 
Games should be well integrated into the language lesson and 
reinforce the structure, vocabulary and phonolog.y that has already been 
taught. Games can also be used to review and reinforce culture learn-
• ings. 
The aim of this section is to provide the elementary French 
teacher with a selec-ted number of language games which have been fre-
quently and successfully used in French classrooms of this and other 
districts. 
When games lend themselves to team participation the teacher 
may know of several ways to choose sides for these teams. Often, as in 
English, choosing rhymes are used . to selec't team members or leaders. Two 
examples· of 'choosing• rhymes are: 
Garres: 
Am, stram, gram 
Pie et pie et colegram 
Bour et bour et ratatan 
Am, stram, gram. 
Pie! 
Une mine mane mo 
Une fine fane fo 
Matf·caire et matico 
Mets la main derri~re ton dos. 
1. Chaud ou Froid - One child is chosen to be 11 it11 and is sent out of the 
room while tfie rest choose ant. object. The child who is "itn is call-
ed back into the room and the others guide him in searching by saying 
"Tu as chaud" or "Tu as Froid" depending on whether h.e ; s near or far 
from the object·. 
2. Le Dessin - The teacher gives a sheet of paper and a pencil to each 
chi1d. Then she pronounces the French nanEs of a number of objects. 
The child that draws the largest number of the objects is the winner. 
3. Lotto - The teacher should prepare larqe cards divided into squares, one 
card for each child. Some of the squares will contain pictures or draw-
ings of objects of which the chilrlren have learned the French names • 
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There should be no duplicates. The teacher will have a full set of 
pictures on squares of cardboard of the same size as the squares on 
the large cards. She will put them all in a bag and then will pick 
out one. · She will call out the French word without showing the 
picture to the children. The child on whose card the picture appears 
asks for the square. For example: 
Teacher - Voici un crayon. 
Pupil - Donnez-moi le crayon, 
Teacher - Le voici. 
Pupil - Merci, madame. 
I). 
SI il VQUS plait. 
The child places it on the corresponding square on his card. The one 
who first succeeds in covering all of the pictures on his card is the 
• winner. 
4. Number Lota - Cards and squares are, to be prepared in the same manner 
as for Picture Loto. Tht only difference is that numbers are to be 
substituted for the pictures. · 
5. Prepositions - The children form a circle. The leader (the teacher or, 
preferably, one of the pupils) gives the command, "Mettez les mains sur 
la tete, sous le menton, autour du cou, etc." Use 0 sur, sous, dans. 
auteur de, devant, derriere." Whenever a child fails to carry out a 
coll11land correctly he drops out of the circle and sits down. The last 
one to remain standinq wins the qame. 
6. Savez-Vous Planter Les Cho.ux - The children form a circle. Each time 
that they sing the words·:· 11 0n les pl ante avec .. , they tap the floor 
with the part of the body rnenti·oned. \~henever· a child makes a mistake 
he drops out of the circle and sits down. The last one to remain stand-
inQ is the winner • 
... 
7. Colours and Shapes - The teacher will need to prepare a pack of cards. 
Unlined 3 x 5 cards serve this purpose very well. A set of cards is 
composed of a circle, square, rectangle and triangle, all of one colour. 
The complete pack consists of seven sets, one for each of the following 
colours: whi te, black, green, yellow, red, blue, and gray • 
. ~.. 
... 
.. 
,.. 
.. 
• 
• 
8. 
-45-
The cards are dealt to the children. The object is to obtain as many 
sets as possible. The first child asks any of the others · for one of 
the desired cards. For .example: 
1st. child: As-tu le carre rouge? 
, 2nd. child: Oui • ~ 1st. child: Donne-moi le carre rouge, SI i 1 te plait 
le carre rouge. 2nd. child: Voici 
1st. chi 1 d: Merci. 
The first player continues to ask for cards until he asks fo.r one which 
the other player does not have. Then it is the turn of the next child 
to ask for cards. 
uestions - This qame should be played in the sane manner as the fa1TX>us 
uestionsu. The children are divided into two groups and one group 
secretly chooses the person or object to be guessed. The other group 
must then quess the person or object chosen by asking questions that may 
be answered by 0 yes 0 or "no". For example: 
Est-ce que c'est une personne? 
- Oui. 
- C'est une fille? 
- Non. 
- C'est un garfon? 
- Oui. 
- Est-il grand? 
- Oui. etc ~ 
9. A French Store - Pupils can come and buy, using basic vocabulary to 
carry on conversations with the clerk or with one another • 
10. Bean Bag - A group of children form a circle. A caller stands in the 
~ middle. He calls out a number and names a pupil. Then he ·must try to 
give the two following numbers before .he catches the bean bag. If he 
succeeds, he may exchange places with the caller. 
11. 
• 
Beep Beep or "Flute" - The children stand and count in rotation. In-
steaA of sayinq certain numbers such as the even numbers or multiples of 
three, they must say uBeep, beep" or "Flute". They sit accordinq as they 
miss and are out of the game • 
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12. Jacgues Dit - The teacher or leader calls out sentences or structures 
which the class must repeat if preceded by "Jacques dit". When a . 
pupil repeats a l,ine not preceded by "Jacques dit0 , he is out and must 
sit. 
13. Telephone - Two friends converse on the telephone using structures al-
ready learned in various situations. Walkie-talkies are interesting 
to use also. 
14. uestion and Answer Rela - Give a chalkboard eraser or any other object 
to t e irs pup1 1n eac row. Ask each pupil -a question. If the 
pupil cannot answer he keeps the eraser. When it is the turn of his row 
again, he must answer the new question given him in order to pass alon~ 
the eraser. The row which first passes the eraser all the way down wins 
the game. 
15. "Bonjour" - Have a pupil stand with his back to the class. Another pupil 
says, possibly in a disguised voice "Bonjour, Jean" (or whatever his 
name is). The first child attempts to ~uess the identify of the speaker 
b.Y replying "Bonjour, Marie". If he quesses correctly, he is replaced 
by the other pupil. 
(This qame may be used to practice other structures besides "Bonjour". 
For example: 0 Il fai t froid aujourd' hui, Pierre". 
"Tu as raison, Andre.") 
16. Je L'Ai - This game is played like 11 Bingo11 , except that the cards have 
11 Je L1 Ai 0 instead of 0 Binqo11 printed across the top and the squares may 
be filled with structures the pupils have learned to read instead of 
numbers. At the Grades 3 and 4 levels, clocks showing different times 
can 'be used instead of sentences. The winner calls ·out .. Je L'Ai" in-
stead of .. Bingo0 • 
17. 
18. 
Charade - In this Qan~ students milll? a ranqe of expressions, film titles, 
characters, etc. accordinq to the narameters in which they choose to 
function. · 
Vocab~lary Rela* - Two teams are formed with about six players on each 
team. The teac er whispers a word or sentence to the leader who runs to 
the opposite end of the room to whisper it to the second player in the 
• 
t 
• 
- - .. -------- -
.. 
• 
-
• 
' 
• 
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• 
• 
• 
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team. When the last player gets the word it is written on the 
blackboard; seldom if ever, are the two teams capable of relaying the 
same word throughout the chain. Words selected from course drill patt-
erns are good for this game since they deal with the proper level of 
difficulty being experienced in the classroom. 
19. Seven ue - This qame seems to fascinate students and will prove useful 
in freeing their expression. The game must be played strictly in 
French. Seven students are picked at random; the remainder hide their 
eyes and await a "tag" from one of the oriqinal 7. If tagged, a 
. student must hold up his/her hand to warn off other tags. When 7 hands 
are raised, the teacher calls, "regardez maintenant11 • Students who were 
tagged take turns at trying to identify their Tagger. If an identific-
ation is correctly made the 0 bon detective" replaces the student who had 
tagqed him and the students are ag~in told "cachez vos ,yeux11 and the 
ga02 goes on. In guessing who did the tagging, the students say "est-ce 
que c'est ••• qui m•a touche?" The reply must be 11 0ui, c'est moi 11 or 11 Non, 
ce n .. ' est pas moi. 0 
20. Snakes & Ladders - A simple game incorporating sketches which represent 
vocabulary for which the class is responsible; these vocabulary words 
must, if a player lands on them, be given in the English equivalent, or 
used in a sentence, in order to permit the player to move to that part-
icular position in the path or victory. Snakes and ladders need not re-
quire dice or a spinner; rather, a list of numbers from one to six, pick-
ed by each player at random prior to game .. start" will readily sub-
stitute chance selection by other means. 
21. Le T~lephone - Students form a line. At one end, a child whispers a word 
or sentence into the ear of the next child. The sentence passes on in 
this ·way to the last child in the line who says loudl.y the sentence he 
has heard. If the sentence is the same, the first person .in the line {ie 
the originator of the sentence) qoes to the end of the line and the game 
resumes. If the sentence is different, the first student must begin again. 
22. Oral Spelling - Students pick a card and orally spell in French the word 
written on it. 
23. · Jeu des Parties du Corps - An animal or person is drawn on the board. A 
student is blindfolded and placed in front of the board. He is told 
to touch a part of the sketch. The class gives him clues: "Non, ce n•est 
pas la bouche,· c'est le nez. 0 , "Va plus haut.", "Va plus bas.", etc • 
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24. Jeu de l'horloqe - Two teams. A clock is drawn on board or made of · 
cardboard. The teacher says the time and each player in turn marks 
the appropriate position of the clock hands. If the player succeeds . 
in indicatinq correct time, he gets a point. If he fails, it switches 
to the other team. . 
25. Tic-tac-to - Two teams. Each member in turn must ask a question. If 
t~e question is correctly phrased, the person places an X or an 0 in 
the tic-tac-to grid. The first team to make a tic-tac-to wins. 
26. Devinettes Riddles) - The teacher or pupil describes either a person 
or an o Ject an t e rest of the class guess who or what it is. 
Ex: C'est le fr~re d'Henri. Il a huit ans. Comment s'appelle-t-il? 
27. Puppets ~nd plays - After each unit has been taught, the pupils should 
fiave the opportunity to dramatize. Puppets add much to the children•s 
enjoyment of the dramatizations. Pupils can be encouraged to vary the 
dialogues and compose their own from structures already learned. 
28. A ame for Dialo ue Practice or uestion & Answer Reviews - Divide the 
c ass 1nto teams. ac team attempts to give t e u ialogue of -a 
unit or answer questions, asked by the teacher. With each correct 11ne 
given or question answered the team gets an addition to a seasonal 
drawing. · 
Ex: Winter 0 
1 
Sprinq ~ 
1 
8 
2 
~ 
2 
3 
f$r . 
3 
etc •• until snowman is 
complete 
etc •• until you have 
29. Oral Dominos - Teams are selected and a word is given to sta~t the teams, 
each · team plays in turn aqainst the clock. Each player must say a word 
that starts with the sound on which the preceding word ended. The team 
with the least number of seconds used to state the full chain is given 
a point; a series of ftve chains is about ample. 
30. Chez moi il v a - Students take turns in building up an inventory of art-
icles 1ound 1n the home; in particular rooms; in the car. etc. The game 
involves the whole class and is a real te·st of memory and ability to 
think up a new item to the list which, in a class of thirty, can go as 
high as thirty different thinqs. 
~ 
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31. Mots crois~s - Projected on the blackboard, the crossword is completed 
in chalk by students. This is an activity which is interesting in its 
own right; therefore, it does not require the stimulation of com-
petition although this too is a viable option. 
32. ~che -- (Fish Card Game - Take a lesson to explain the game. Each 
stu ent s ou ta e a pac age of cards. Divide the class in groups of 
four. Give each player five cards and put the rest of the pack in the 
centre of the players. The first pla_yer asks "Est-ce que tu as un (3, 
4, valet). O_ui, j'ai un • He .gives his card to the player. 
Donne-moi ton (4, as, etc.) Non, je n'a1 pas • When the play-
er does not have the card asked for he must pick a cara from the centre. 
The object of the game is to continue until the p·layer has four cards of 
a kind. 
33. What's in the Bag? - The students try to quess what is in a paper bag by 
using the structures Est-ce que tu as? or Est-ce qu'il ya? The class 
is divided into two groups. If he guesses correctly he earns a point 
for his team • 
34. J'ai mal -·a- la t@te, la ~orqe, la main, au pied, nez. The teacher asks 
the question Qu'est-ce que tu as? and pantomimes the structure. A vol-
unteer qives the answer. Next a volunteer pantomimes the actions • 
35. Chain Game - eg. Je mets la table f:!OUr le dtner -- The teacher has on 
hand real obJects or p·ictures of the objects. A student begins and says 
je mets la table pour le dtner et sur la table je nets 4 couteaux. Each 
student must add somethinq without forgettin~ what has been previously 
out on the table. 
• 36. Simon Dit - French version of 'Simon Says'. There are many variations 
of this game depending on the level of the students. Directions are 
given.· When directions are not preceded by "Simon Dit" ~ the children 
• must remain still. This is a good way to practice names for parts of 
the body, etc. 
• 
37. Time Game - Clocks showing different times are placed on the board. The 
teacher tells a time and the players must find the matching clock. The 
first child to do so gets a point for that team. The teacher may re~ 
quire that the pupil repeat the time • 
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33. Number Game - This qame is similar to Titre Game. Two teams. Numbers 
are written or placed all over the board. A member of each team comes · 
fo"11ard. The teacher calls out a number. The first child who points 
at it nains a point for his team. The teacher may require that the 
pupil repeat the number. .. . 
3q. Number Bee - The teams line un in front of a board. The teacher calls 
out a number. The first one to put it on the board correctl ,Y scores 
a point. 
40. Point-and-Say - Make a set of flashcards with pictures of objects stu-
died~ clothing, pets, etc. (you may use rea 1 i a). · Two teams are used. 
Shov-1 card or object. The first team to identify the object scores. 
The teacher should cue the class by asking the question; 0 Qu'est-ce que 
c•est?" and the pupil must respond b . .Y saying "C'est , · ... By 
using the question °Qui est-ce?", tbis qame may also be played usinq 
people --- espectally those characters in the dialogues learned. 
41. Chain Game - Child 1 asks child 2 a question. Child 2 ansv1ers the 
question and asks the same question of child 3. There must be ·an order 
for the qame (children next to each other or in a row). Break the chain 
in one section of the room and start it in another section. (r~re 
difficult version) Child 1 asks child 2 a ouestion, e.o. 0 Quel aqe as-tu?0 • 
Child 2 answers. Child 3 asks child 4 °()uel '8ge a-t-il/elle?", referring 
to child 2. Child 4 answers. Child 5 beoins the chain. 
..... . 
42. Hhat doesn't belong? - Four words are qiven orallv, one which does not 
be l on 9 i n the 1 i s t ,; · e • g • l e q a rco n , l a f i 11 e , l a 
dame, le chien. Before the count of thtee, the word that doesn't belong 
must be identified. 
43. t1issin~ Number - The leader nives a list of numbers, omittin~ one. He 
asks 11 ~/hich number is missinq?" ·· 
44. (I So~) - Je rernarque quelnue chose de (couleur) - One student picks out 
an' obJect and states 0 tle remaroue ." Another student n~ust 
name the object correctly in French or qo to the object and point to it. 
If correct, then it is that student's turn. 
. 
• 
• 
·1 
• 
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Readinq Recoanition - ~ive each learner a flash card of a word or 
qroup of words. 'Divide the class into t~10 teams. On a signal from 
you, each learner takes his turn in flashing his card to his opp-
osite number for a brief period of time which . vou control (by raising 
your hand or by blowinq a whistle). Durinq this time his opposite 
number must read the card. 
The preceding collection of activities is meant to illustrate the use 
of qames as a technique to make the learning of French more useful and in-
terestinq for the students. The follo\~inq references should be consulted 
for additional information: 
Buckby, M. and D. Grant Faites Vos Jeux (York, England: University of York, 
1971). Available through J.M. Dent (Canada) Ltd. 
Crawshaw, Bernard Let's Play Ganes in French (Skokie, Ill: National Textbook 
Co., 1977) In Canada,Copp Clark 
Elston, C.S. Allons Jouer~ (London: University of London Press, 1952) 
Lee, W.R. La.nguage Tea.ching ~ames and Contests (r~ew York: Oxford University 
Press) 
Roussy de Sales, R. de Mots Crois~s Faciles (Skokie; 111: Hational Textbook, 
1976) In Canada, Copp Clark 
Schloss, Brigitte Je.ux Linguistisues (Toronto: Ontario Institute for Studies 
in Education, 1977} .. 
Taylor, Maurice Classroom Ganes in French (Skokie, Ill: National Textbook Co, 
1969). In Canada, c·opp C1 a"rk 
-
. 
• 
• 
-
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A. Readers: 
Bon Accueil Les Gosses .• D.J. Jenkins (Ginn and Company, 1971) - Paperback 
16 pp - set of 6 books. Price $7.88 a -set· of 6. 
1. Airrez-vous l'ecole? 
2. Gisele et son poney. 
3. Les Martin et les Bctndi ts. 
4. Jean ~ l ~ Aeroport. 
5. Chauffeur de taxi ~ Paris. 
6. Chalutier de Vernez. 
En Avant Sta~ 2 Reader Workbooks. E.J. Arnold, 1967 (Oistributed in Canada 
by J.M. Dent & Sons) - Paperback 4-16 pp. each. Good beginning readers. 
Price $4.50 for package of 10 booklets. Titles are: 
1. Le Pauvre Xav·ier. 
2. Neron et Brigitte. 
3. Les Pomnes du Fermier. 
4. Georges aide Maman. 
Dinomir Le Geant. E. Blanche, A. Cook. (Editions Hurtubise. 1973) - Paper-
back 16 pp. each. Colour illustrations. Three series are: 
Series I: Dinomir va ~ la ville 
Dinomir cherche une maison 
Dinomir nettoie sa waison 
Series II: Dinomir cherche un ami 
Oinomir rencontre une dane geante 
Dinomir et la parapluie magique 
Series Ill: Dinomir va au musee 
Dinomir dans l'autobus 
Dinomir vat l'~cole 
La Petite Famille. Joslin, Sesyle and Alcorn (Harcourt, Brace, & World, 1964 
Dfstributed in Canada by Longman Canada Ltd.) - Hardcover, 35 pp. colour 
illustrations . 
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La S~rie Carreautee. A Carvaggio. (McGraw-Hill Ryerson Ltd~ 1974) -
Paper6acK 30 pp. each booklet. Teacher's guide. Two series of 
four booklets each. Price $7.61 for a set of 4 titles. 
Series I: . Le Carnaval de Qu~bec. 
Picasso de Cro~agnon 
Le Totem qui pleure. 
Le Ital lye Feuille d'~rable 
Series II: Mission Pluton. 
Beau Temps, Mauvais Temps. 
Tumak 
Franfois de Saint-Jean-Port-Joli. 
Le Hibou et La Pousi~uette. F. Steegmuller. (Little, Brown and Company (Canada) Ltd. 1 61) - Hardcover 31 pp. Translation of poem "The Owl 
and The Pussycat". 
Livre de la ~re Oie. O. de Kay, Jr. (Little, Br<>Wn and Company (Canada) 
ltd., 1971) - Hardcover. 89 pp. 60 well-known nursery rhymes translated 
into French. Good for reading aloud to children. 
Napol~on Readers. P.J. Arthur and M. Fisher (E.J. Arnold. Distributed in . 
Canada· by J.M. Dent & Sons· (Canada) Ltd.) - · Paperback. - :.12 booklets, 
8-16 pp .• each. Excellent beginning readers. Price $1.05 each. $12.00 
set of 12. Titles are: 
l . 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
Le Petit Napoleon 
Chez la Vieille Dame 
Napoleon a Faim 
Napoleon et la Souris 
Napol~on et le Chien ~1echant 
·Napol~on et 11 oiseau 
Napol~on et le Voleur 
Napol~on est Malade 
Napol~on est Prisonnier 
Napoleon et Mimi 
" Le Mariage de Napoleon 
Le Vieux Napoleon 
• 
! 
-.. 
• 
• 
• 
• .. 
• 
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Les Machins. P.J. Arthur and M. Fisher. (J.M. Dent & Sons (Canada) Ltd., 
1978) - Paperback - a series of six short readers. $1.35 each, $8.00 
set of 6. Titles are: 
1. Une Voiture Extraordinaire 
2. Le Squelette 
3. La Belle Dame 
4. Madame Guillotine 
5. La Tour Ei ·ffel 
6. L' i nventeur 
Ti-Jean. C. Tardif. {Hold, Rinehart and Wi·nston of ·Canada Ltd. 1973) -
Paperback - 39 pp. large pri·nt. 
Invitation A La Lecture 1 Decouvrons Les So,ns • Claudine Courtel and Marie . 
nto nette ant1one opp . ar , 1tman ublishers, 1978). - Three books 
presenting 15 French sounds through use of comptines. Price: 1. $1.95, 
2 • $1 • 9 5 , 3. $2 • 25 • Ti t le s a re : 
1. Decouvrons les Sons 1 
2. ~couvrons les Sons 2 
3. Decouvrons les Sons 3 
Invitation A La Lecture l Lisons • C. Courtel and M. Mantione. (Copp Clark 
tman, Pu 1s ers, 7 A series of eight 16 page booklets. $6.95 
set of 8 books. Titles are: 
1. Des Animaux Magi gues 
2. Nathalie et son Canari 
3. Le requin des Propreville 
4. Le bal des l~gumes 
5. la decouverte de Kinouk 
6. Joyeux Noel, Rodolphe! 
7. Le Marche de Paques 
8. Le Cheval de Pierre de Lune 
11 Etait Une Fois. F. Savigny (Copp Clark Pitman Publishers), well illustrated, 
cassette available. Three fairy tales - La Petite Poule Rouge, Boucle 
d'or et les trois ours and L'ane et l'enfant. Price $4.60 book, $15.25 
cassette • 
.... -
--·-· ' , 
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La S~rie Carrousel Canada. Philip Day. {J.M. Dent & Sons (Canada) Ltd., 
1§78. A series or five readers - Paperback, 16 pp. each. Price $.95 
each. Titles are: 
1. Bravo les Fant6nes 
2. Allons faire du Ski 
3. Perdu dans les bois 
4. Excursion au Zoo 
5. Aventure a l'aeroport 
Les Aventures De La Famille Robert. Hurtubiset Lalonde and Villeneuve. 
(J.M. Dent & Sons (~anada) ltd., 1.976 - Paperback - A series of five 
readers. Price $1.90 each title. Titles are: 
1. Les Eaux Dangereuses 
2. En Motonei ge 
3. L'Avalanche 
4. Les Secrets Vol~s 
5. Aventure en Foret 
Les Comptines. J. Dalpe (Centre Educatif et Culturel Inc.) A selection of 
rhynes with plastic record. Price $3.00. 
Amusettes. Steckman and Sklarew (Centre Educatif et Culturel, Inc.) Nunerous 
short texts to develop reading comprehension. Price $3.50 
Textes En Francais Facile Serie Junior - (Centre Educatif et Culturel, Inc.} 
ustrate , arge print. Des1gne for early elementary grades. Pr;ce 
$2.00·each title. Four Titles: 
1. Les Comptines de Colette 
2. La Souris des Villes et la Souris des Champs 
3. Sidonie Cigale 
4. Mon ami Chocolat 
Guignol et Ses Amis. Green (Holt, Rinehart & Winston, 1966). Fourteen puppet 
· plays. Price $3.05 
Bourn! (Scholastic Book Services) - A magazine for elementary school students. 
Nine issues per year. 
! 
• .... 
-.. 
• 
• 
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• 
• 
• 
• 
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Alboum. (Scholastic Book Services) - A workbook for use as ~ supplement 
to .. Bourn" magazine • 
Les Petits Cahiers. (Scholastic Book Services) - A series of first French 
· readers. · · Series .contains twelve readers in three sets of four. Each 
reader 8 pages, illustrated. Price $1.60 per set. 
Set 1 - Nie Et Nicolette 
Set 2 - Les Voyageurs 
Set 3·- Les Explorateurs 
Les .Cahiers Rouge.s .• . (Scholastic Book Services) ... A .set of 12 short readers, 
lO pages per book. Sold only in sets of 12. Price $3.15 set. 
L~s Cahiers Verts. (Scholastic Book Services) - A set of 12 short readers. 
Sold only in sets of 12. Price $3.15 set. 
fLEASE NOTE: Prices which are quoted are subject _to change without notice. 
2 - . I. I Ii! S .. • t A 
B. Dictionaries: 
Duden Francais - Dictionnaire En Images. (Edite par la Redaction de B1blio-
. 9raphiscfie's, Institut 'Rannheim et la librairie Marcel Didiet, Paris, 1962. 
(Distributed by Marcel Didier (Canada) Ltd.) - Hardcover. 800 pp. An 
illustrated dictionary of vocabulary pertaining to daily life··. A very good 
reference for both students and teacher. 
Harra~'st Concise French and English. Harrap and Bordas. 1976. (Distributed 
y lar~e, Irwin and ~ompany, Ltd.) - Hardcover. 804 pp. A good d1ction-
ary-- containing an adequate selection of words to meet teaching requirements. 
A concise student-teacher reference • 
La Grande Parade Des Mots De Walt Disne~. H. Fatou (Whitman Golden Ltd. 1976) 
Haracover. 125 pp. An appealing fctionary, use of Disney characters and 
bold colors. 
Le Livre Des Mots. Richard Scarry. Golden Press Inc. 1963. (Distributed by 
Scholar's Choice) - Hardcover. 92 pp. An appeali·ng dictionary. Animal 
characters and colours capture student attention • 
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My F1rst French Word Book. c. Henstock. J.M. Dent and Sons · (Canada) Ltd. 
'1965. ·Hardcover. 32 pp. A picture dictionary covering topics such 
as A-Z word lists, verbs, avoir, ~tre, colours, time, numbers, days of 
week, seasons, months and adjectives. (A very good introductory re-
ference for students in Grades 4-5). 
My Second French Word Book. C. Henstock. {J.M. Dent and Sons (Canada) Ltd. 
1§70. Hardcover. 32 pp. A sequel to Mi First French Word Book, lists 
more words, illustrates them alphabeticably and adds short sentences 
with words used in context. A good introductory reference for Grades 5-6. 
C. Cultural References: 
Introducina France. D.M. le desert. Harrap. 1975. (Distributed by Clarke, 
Irwin and Company Ltd.) Written in English - infonnation on various 
aspects of French life. A good reference for both students and teachers. 
Je Suis Canadien-. D.H. Nathanson, P. Nowell, P. Campbell {McGraw-H;11 Ryerson 
Lta., Toronto, 1975) Cultural inform~tion on Montreal, Quebec City and 
Newfoundland. Excellent. Recommended level 4-6. ! 
Life French Style. B. Collins. (Clarke, Irwin and Company Ltd. 1975) 
1\ series of 12 booklets, presenting cultural informat;on on France with 
suggested projects. Titles are: 
1. Markets in France 
2. Drinking in France 
3. Rauen 
4·. Le Tour de France 
5. Housing i~ France 
6. Cars in France 
7. Celebrating in France 
8. Le Mans 
9. Holidays in France 
10. Crafts in France 
11. Women in France 
12. Frist Jobs in France. 
Reconvrended level - Teacher Reference • 
• 
• 
• 
-
! 
• 
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Life in a French Family. D.L. Ellis. Harrap. 1975. (Distributed by Clarke, 
• Irwin and Company ltd.) Written in English: A good source of information 
on various aspects of French Culture. (Family, religion, holidays, etc.) 
A good reference for both teacher and student. 
Life in a French Town. D.L. Ellis. Harrap. 1968 (Distributed by Clarke, Irwin .. 
· and' tompany Ltd.). lnfonnation on various aspects of 1 ife in a French 
1 town (School, train, stores, park, policy stations, etc.) Written in English. 
I 
• 
' 
• 
A good student and/or teacher reference. 
The Regions of France. E. Morris. J. Walling. (Clarke, Irwin and Company) 1975. 
· A series of 7 booklets presenting cultural information on France · 
1. Normandy 
2. Loire Valley 
3. Brittany 
4. Provence 
5. Auvergne 
6. Aguitaine 
7. Alsace and Lorraine. 
A good teacher reference. 
D. Teacher References: 
The following publications are recommended as professional references 
for teachers and should form part of each school's resources:··· 
Allen, E.D. and Rebecca Valette. Modern Lang.uage Class.room Techniques (New York: 
Harcourt Brace & Jovanouich, 1972) • 
, 
Finocchiaro, Mary and Michael Bonomo. The Foreign Lanruage Learner: A ?uide 
for Teachers. (New York: Regents Publishing, 1972 • · 
Finocchiare, Mary. Teaching Children Foreign Language Skills. (New ·vork: 
McGraw-Hill BooK tompany 1g6~}. 
Grittner, Frank.Student Motivation and the Forei 
Illinois: at1ona ext oo • 
-59-
Rivers, Wilga. A Practical Guide to the Teachin~ of French. (New York: 
Oxford Univer'sity 'Press, 1975). · • ' 
Valette, Rebecca M. Modern Lanfiua~e Testing: A Handbook. {New York: Har-
court, Brace and 'Jovanovic , 9G7). · 
Period; ca ls 
American Council on the Teaching of Foreign Languages. Forei1' Lan~ua~e Annals 
(2 park Ave., New York, N.Y., U.S.A. 10016.) - Magazine is_ pub is ed six 
times a year and is an excellent professional review. 
Modern Language Association. Modern Languages. (35 Lewisham Way, London, 
England.) 
National Federation of Modern Language Teachers' Associations. The Modern Lang-
uage Journal. (Richard S. Thill, Department of Foreign Languages, University ~ 
of Nebraska, Omaha, Neb., U.S.A. 68101). 
Ontario Modern Language Teachers' Association. The Canadian Modern Language 
Review. (4 Oakmount Road, Welland, Ontario, l3C 4X8) An exce13ent 
Canadian revi'ew. Published quarterly. 
E. Visualsi Posters and Cultu~al. ~terials: 
Air Canada, Public Affairs, 1, place Ville-Marie, Montreal, Quebec, H3B 3P7 
Air France, Relations publiques, 1, place Ville-Marie, Montr~al, Quebec, 
H3B ·3N4. 
L'Ambassade de France, Service de Presse et d1 Information, 42 Promenade 
Sussex, Ottawa 2. 
Bureau du Tourisne fran~ais, 1840 ouest, rue Sherbrooke, Montr~al, Quebec, 
H3H 1E3. 
CBC, Audience Relations, Information Services, C~P. 6000, Montreal, Quebec, 
H3C 3A8. 
- --------- - - ----- -··· 
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CoD1111ssariat gen~ral iu Tourisme (de Belgique), 5801, avenue Monkland, 
Montreal, Quebec, H4A lGA. · 
Con1t1ission Canadienne pour L'UNESCO, 140 rue Wellington, Ottawa 4. 
French National Railways, 1500, rue Stanley, Montreal, Quf!bec, H3A 1P6. 
Gouvernement du Q~bec, Direction generale du Tourisme, 930 chemin Ste-
Foy, Quebec, Quebec, G ,~s . 2L3. 
Hydro-Qul!bec, Relations publiques, 75 ouest, boul. Dorchester, Montreal, 
Q~bec, H2Z 1A4. 
Moyer Vico Corp., 25 Milvan Drive, Toronto, Ontario, M9L lZl 
~gie autonome des Transpor'ts parisiens, Service des Rel·at1ons exterieures, 
53 ter, quai des Grands-Augustins. 75271 Paris, CEDEX 06. 
Services Culturels Franfais, 972 Fifth Avenue, New York, New York, 10021. 
Service du Tourisme, CoRlllunaute urbaine de Quebec, 60 rue d'Auteuil, 
Q~bec, Quebec, GlR 4M8. 
The Swiss National Tourist Office, Cormerce Court1West, Toronto, Ontario, 
MSL 1E8. 
Ville de Montreal, Service des Relations publiques, Hotel de Ville, Montrea1, 
Qut!bec, H2Y 1 C6. 
F. Filmstrips, Fi,lms, Records and Multi-Media Kits: 
. 
1. Thi.sis an extensive selection. of multi-media materials (.tapes, records, 
slides, films, filmstrips and kits) available on loan from: 
Instructional Media Centre, 
Avalon Consolidated School Board. 
For complete listings see: Instructional Materials Catalog (Third Edition, 
Fall, 1971.) - Avalon· Consolidated School Board 
Ins true ti ona 1 
. 1nter, 
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2. National Film Board of Canada, 
Pleasantville, 
St. John's, Newfoundland. (for complete listing see N.F.B. Catalog) 
3. Instructional Materials Division, 
Newfoundland Departrrent of Education, 
Pleasantville, 
St. John's, Newfoundland, . 
(for complete listing see Catalog) 
• 
• 
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PUBLISHERS· AND SUPPLIERS 
Addison-Wesley Publishers, 
P. 0. Box 580. 
Don Mills, Ontario, 
M3B 9Z9 
Arc-en Ciel Biblioth~ue, 
123 Newkirk Road, 
Richmond Hill, Ontario, 
L4C 3G5. 
Editions Aquila Ltee, 
3785 Cote-de-Liesse, 
Montreal, Quebec, 
H4N 2N5. 
E.J. Arnold, 
J.M. Dent & Sons (Canada) Ltd. 
100 Scarsdale Road, 
Don Mills, Ontario, 
M3B 2R8. 
Audio Lingual ·Educational Press tnc. 
217 Laurel Road, 
E. Northport, N.Y. 11731 
Fi·tzhenry & Whiteside Ltd., 
150 Lesmill Road, 
Don Mills, Ontario, 
M3B 2T5 • 
Librairie Beauchemin, 
450 Avenue Beaumont, 
Montreal, Quebec, 
H3N 1T8. 
G. Bell and Sons Ltd., 
Clarke, Irwin and Company ltd., 
Clarwin House, 
791 St. Clair Avenue, West, 
Toronto, Ontario, M6C 188 • 
Blackie & Son Ltd., 
J.M. Dent & Sons (Canada) Ltd., 
100 Scarsdale Road, 
Don Mills, Ontario, M3B 2R8. 
The Book Society of Canada, 
4386 Sheppard Avenue, East, 
Box 299, 
Agincourt, Ontario, MlS 386. 
Brault et Bouthillier Ltee, 
700 rue Beaumont, 
Montreal, Quebec, H3N 1V5. 
C.E.P. 
Centre de diffusion Editions Paulines, 
3965 est, boul. Henri-Bourassa, 
Montreal, Qu~bec, HlH lLl. 
Centre Educatif et Culturel Inc., 
8101 est. boulevard ~tropolitain, 
Montreal, Quebec, HlJ 1J9. 
Clarke, Irwin & Company Ltd., 
Clarwin House, 
791 St. Clair Avenue, West, 
Toronto, Ontario, M6C 1B8. 
Copp Clark 
517 Wellington Street West, 
Toronto, Ontario, M5V lGl. 
Coronet Instructional Media Ltdq, 
200 Steel Case Road, East, 
Markham, Ontario, L3R 1G2. 
Dargaud Canada Ltd., 
302 Place D'Youville, 
Montreal 125, Quebec. 
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J.M. Dent & Sons {Canada) Ltd. Editions Hurtubise - HfJH Ltee, 
' 100 Scarsdale Road, 380 ouest, rue St. Antoine, _.. 
Don Mills, Ontario, M3B 2R8. Montreal, Qubec, H2Y 1J9. 
• Oidacta Inc., Editions Lemeac Inc., -
3465 Cote-des-Neiges/61 5111 rue Durocher, Outremont, 
Montreal, Qu~bec, H3H 1T7. Montreal, Quebec, H2V 3X7. 
• :._ 
Marcel Didier (Canada) Ltd., Editions Paulines, 
2050 rue de Bleury, 3965 est, boulevard Henri-Bourassa, 
Suite 500 Montreal, Qu~bec, HlH lll 
Monteal, Quebec, H3A 2J4. 
Les Editions de L'Horrme Ltee, 
Editions Du Jour Inc., 955 rue Amherst, 
5705 est rue Sherbrooke, Montreal, Quebec, H2L 3K4. 
Montr~al, Quebec, HlN lSN •• 
Editions Du Seuil, 
Les Ed;tions Fran~aises Inc., 
192 sud, rue Dore ester, 
Diffusion Dimedia, Quebec, Qu~bec, GlK 5Y9. 
.! 539 boulevard Lebeau, 
Ville St. Laurent, Quebec, Les Editions Scriptomedia, 
H4N 152. 1151 rue Alexandre-de-Seve, .. • 
Editions France-QuE!bec, Montreal, Quebec. 
3550 est rue Rochel, Educational Media Corporation, 
Montreal, Qut!bec, HlW ' lAZ. ~lvin Melnyk Associates Ltd., 
P. 0. Box 220, 
les Editions Mirabel, Queenston, Ontario, LOS lLO. 
8955 Boulevard Saint Laurent, 
Montreal, Quebec, H2N 1M6. Education Sights & Sounds, , 
Post Office Box 598, 
Editions Gallimard, . Northport, New York, 11768 
Longman· Canada Ltd.·, • -55 Barber Green Road, FI DES, 
Don Mills, Ontario, Siege Social et L1brairie, 
M3C 2Al. 235 est, boul. Dorchester, 
Editions HRW Lte'e, 
Montreal, Quebec, H2X 1N9. 
Holt, Rinehard & Winston of Gage Publishing Ltd •. , 
Canada, 55 Horner Avenue, 164 Commander Blvd. 
Toronto, Ontario, MBZ 4X6. Agincourt, Ontario, MlS 3C7. 
l 
• 
• 
' 
• 
• 
General Publishing Co. Ltd., 
30 Lesmil 1 Road, 
Don Mills, Ontario, M3B 2T6. 
Gessler Publishing Co • . Inc., 
131 East 23rd. Street, 
New York, N.Y. 10010 
Ginn and Company, 
3771 Victoria Park Ave., 
Scarborough, Ontario, MlW 2P9. 
Goldsmith's Music Shop 
AV & Language Dep_t., 
301 E Shore Road, 
Great Neck, L.l. N.Y. 11023 
Granger Fr~res. 
210 ouest. 
Cremazie, Montreal. 
Hache~te, 
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Centre Educatif et Culturel Inc., · 
8101 est, boulevard Metropolitatn, 
Montreal, Quebec, HlJ 1J9. 
Harcourt Brace Jovanovich Inc., 
Longman Canada Ltd., 
55 Barber Green · Road, 
Don Mills, Ontario, M3C 2Al. 
Harrap, 
Clarke, Irwin & Co. ~Ltd., 
Clarwin House, · 
792 St. Clatre Avenue, West, 
Toronto, Ontario, M6C 188. 
D.C. Health Canada Ltd., 
Suite 1600, 
100 Adelaide Street, West, 
Toronto, Ontario, MSH 1S9 • 
Hilton Educational Publications Ltd., 
Book Society of Canada. 
4386 Sheppard Avenue, East 
Box 200 
Agincourt, Ontario, MlS 306. 
Holt, Rinehart & Winston of Canada, 
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